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The Jordan School District Mathematics Team supports the Utah State Office of 
Education Mathematics mission: 
 

The mission of mathematics education in Utah is to 
promote student growth and learning in mathematics in 
order to prepare students to thrive and contribute in the 

global economy of the 21st century. 

 

 
   

The Mathematics Team also supports the Jordan School District Curriculum 
Department mission: 
 

The Curriculum and Staff Development Department exists to provide 
support and professional development for administrators, teachers, and 

the school community in evidence-based best practices through a 
collaborative, interdisciplinary, and unified approach for increased student 

achievement and organizational effectiveness. 
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Jordan School District Scope and Sequence 
Math Expressions 

 
Allowing students differentiated 
ways of accessing and 
expressing mathematics 
increases engagement and 
successful acquisition of 
concepts and skills. Students 
describe mathematics, connect 
it to other subjects within and 
outside of mathematics, 
compute answers with and 
without technology, represent 
mathematics in multiple ways, 
solve problems, and prove 
mathematical conjectures.  
(USOE, 2010, Utah’s 3-Tier 
Model of Mathematics 
Instruction) 

Scope and Sequence Format 
¥ Overview: This page identifies the mathematical content to be studied in each block.  It serves as a year-at-a-glance up to 

the CRTÕs. 
¥ Benchmark  

o Instructional Support 
This page contains models, illustrations, and explanations specific to the content of a Benchmark.  It is intended to 
be a resource for explaining key mathematical ideas.  The instructional methods presented provide tools students 
can use to demonstrate and communicate their mathematical ideas and understanding.   

o Blocks 
In most cases, the core content of a block page has been selected based on connections that can be made 
between content standards.  Though blocks can be taught in any order, the sequence presented provides a 
coherent flow to mathematics instruction throughout the year.  There are three columns and one footer-row on a 
block page. 
!  Core Content is stated in the first column.  This is the Utah State Elementary Mathematics Core Curriculum that 
must be taught. Words/phrases that appear with strike-out indicate that that topic is not a focus for that block. 
!  Teaching Strategies are listed in the middle column.  It consists of a few teaching strategies aligned to core 
content.  It is recommended that teachers use their own effective teaching strategies in addition to those provided. 
!  Resources are listed in the last column.  It is NOT a checklist for instruction.  Teach the Core, not the resources.  
It is also NOT an all-inclusive list.  (Not all Utah Core content is covered in the district-adopted resources.)  It is 
recommended that teachers use good resources. 
!  The footer-row identifies Core and additional vocabulary.  Core vocabulary must be taught; additional 
vocabulary can help scaffold student understanding.  This row also identifies the specific assessment that is 
available for that block.  

Assessments 
¥ Pre-Assessment: These tests are specific to grade-level content.  They can be used as an annual pre- and post-test.  They 

are intended to provide immediate feedback regarding studentsÕ aptitude and existing knowledge of the mathematics of that 
grade. 

¥ Block: These are 1) specific to the block content, and 2) intended to be used as formative assessments that provide 
immediate feedback that can be used for tiered-interventions for individual students.  Item-analysis can also identify 
concepts for which the whole-class needs a re-teaching lesson.  Block assessments can be administered in a variety of 
ways (e.g., whole-class at end of block; a few problems per day; small-group). Block assessments are also intended to 
provide opportunity to explicitly teach test-taking strategies. 

¥ Benchmark: These are 1) cumulative for that specific Benchmark,  2) summative in that scores are reported to the district 
and content from that Benchmark will not be repeated on subsequent Benchmarks, and 3) formative in that continued 
interventions should take place for students not mastering content. 

¥ CRT Review: These are cumulative items that can be used to review content and/or test-taking strategies before the CRT.  
Best practices recommend that the items be reviewed in smaller amounts (e.g., 5-7 problems per day) over several weeks. 

 

Describe

     it

Connect

      it
Solve it

Express 

  Math

Compute

      it
Prove it

Represent

       it
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NOTE!! 
 
During the revision process, USOE decided that 
2010-2011 Second Grade students will NOT take 
the CRT’s.  To off-set this notification, the JSD 2nd 
Grade Scope and Sequence will remain as written.  
However, an additional 2 weeks per Benchmark 
will be added for Benchmarks 1 and 2.  An 
additional 1 week will be added for Benchmark 3.  
Second Grade will have it’s own Benchmark ‘due-
date’ calendar posted in August. 
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Second Grade Scope and Sequence Overview 
Block Focus 

1 Operation Meanings and Relationships & Data 
Addition, Subtraction and Data 

Students model, illustrate, describe, estimate, and solve addition and subtraction problems. They use properties of addition to simplify calculation, and begin to see the relationship 
between addition and subtraction.  Students apply problem solving and basic computation skills as they collect, represent, and interpret numerical data in multiple ways. They write 

story problems that relate to given addition and subtraction problems. 
2 Numbers & Operation Meanings and Relationships 

Whole Number Relationships & Addition/Subtraction 
Students begin building the ability to demonstrate quick recall of addition facts (up to 10+10) and related subtraction facts.  They analyze whole numbers in terms of odd or even, 

and learn the proper use of mathematical symbols for thinking about and representing equalities or inequalities.  Students continue to write story problems that relate to given 
addition and subtraction problems, and also write number sentences to solve story problems. 

3 Place Value & Operation Meanings 
Place Value, Comparisons, Modeling of Two-digit Addition and Subtraction 

Students continue to build a deep understanding of place value up to 100.  They investigate multiple ways to model and make sense of addition and subtraction of two-digit 
numbers.  The also continue developing the language for comparing numbers or equations (<, >, =). 

4 Numbers & Place Value 
Base-Ten Numbers to 1,000 

Students extend their understanding of the base-ten numeration system from numbers to 100 to numbers to 1000. 
This work is important in laying the foundation for operating with these larger numbers in the next block.  Students continue building computational fluency with basic facts. 

5 Place Value & Operation Meanings 
Adding Two- and Three-Digit Numbers 

Students continue to develop and begin to refine efficient, accurate, and generalizable strategies for solving problems involving two- and three-digit addition. It is important that 
students not only know the procedures, but also explain why and how the procedures work so that they can apply their understanding to new situations, problems, and strategies. 

Students write story problems that relate to given addition problems, and also write number sentences to solve story problems. 
6 Measurement 

Length, Weight, Capacity, Time, and Money 
Students measure multiple attributes of objects with a focus on making reasonable estimations and developing increased understanding of and accuracy with measurement tools. 
They build on prior exposure to the concept that the larger the measurement unit, the fewer units needed to cover a given length.  Students also draw upon their prior experience 

with time and money, applying their knowledge of number patterns and measurement to counting coins and telling time. 
7 Place Value & Operation Meanings 

Subtracting Two- and Three-Digit Numbers  
Students continue to refine efficient, accurate, and generalizable strategies for solving problems involving two- and three-digit addition and subtraction, with a focus on subtraction. 

Students develop procedures and strategies for subtraction and can explain why they work.  They write story problems that relate to given subtraction problems, and also write 
number sentences to solve story problems.  Finally, they continue to explore and use the mathematical relationship between addition and subtraction to solve problems. 

8 Geometry, Numbers, and Operations 
Two- and Three-Dimensional Shapes, Fractions, and Division 

Students analyze and classify plane and solid figures and develop ideas related to composing and decomposing “wholes”, leading to an understanding of one meaning of fractions 
(part of a whole). They explore unit fractions as they relate to geometric shapes, and represent division as fair shares using concrete objects or pictures.  

9 Operation Meanings & Algebraic Patterns  
Multiplication & Linear Patterns 

Students represent multiplication with equal groups using concrete objects and skip counting by twos, fives, and tens.  They solve for unknown terms in a linear pattern.  Finally, 
they make the connection between skip counting patterns, repeated addition, and multiplication. 
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Grade 2 ~ Benchmark 1 ~ Instructional Support 
The first benchmark is dedicated to developing an understanding of addition and subtraction beginning in block 1 with numbers 10 and below and moving from 10 
to 100 by block 3.  An emphasis is placed on helping children construct conceptual understanding of addition and subtraction through use of models and story 
problems.  Additionally, the concept of equality and inequality is a theme throughout the benchmark.  Place value with tens and ones supports the learning of 
addition and subtraction.  A powerful tool for reinforcing daily exposure to these ideas is establishing daily routines during block 1 for daily review of these 
concepts (i.e. calendar, graphing, problem solving, addition/subtraction strategies).  Additionally, you can prepare for upcoming blocks and benchmarks during 
this instructional time (i.e. time, money, etc.). 

Block 1 Block 2 Block 3 
Addition/Subtraction and Data 
The data unit has been placed at the beginning of 
the school year to be used as a vehicle for creating a 
positive classroom climate.  Students will build on 
addition and subtraction skills learned in first grade 
beginning with numbers less than 10. They also build 
patterns as a tool for acquiring skip-counting skills 
and relate that to repeated addition.  They write story 
problems that relate to a given addition or 
subtraction equation. 

Whole Number Relationships & Addition/Subtraction 
Even and odd numbers serve as a tool for thinking about 
relationships and patterns found in whole numbers.  Students 
demonstrate an understanding of whole number relationships 
through models, pictorial and numerical representations. They 
develop vocabulary and notation for representing equations 
that are not equal (" ).  Finally, they begin developing quick 
recall of addition facts (up to 10+10) and related subtraction 
facts.  They also continue to work with story problems. 

Place Value, Comparisons, Modeling of Two-digit 
Addition and Subtraction 
Students continue developing the language and 
strategies for working with equations that are not equal 
(>, <) and those that are equal (=).  They develop base 
ten understanding up to 100 using models and 
numbers. Modeling addition and subtraction of two-digit 
whole numbers helps build greater understanding for 
traditional procedures.  Students continue to work with 
story problems. 

Making Comparisons Between Numbers can be 
found on the 1st Grade Benchmark 1 
Instructional Support page. 

Addition Models and Properties can be found on the 1st 
Grade Benchmark 2 Instructional Support page. 

Subtraction Models can be found on the 1st Grade 
Benchmark 2 Instructional Support page. 

Skip Counting Patterns and Models 
 

 

 

 

 

 

 

 
(partial chart shown) 

Students begin working with these 
patterns in block 1 and continue 
throughout the year concluding in 
block 9 where the connection 
between skip counting, addition, 
and multiplication is solidified. 
 
FOCUS: twos, threes, fives, tens 
(Threes are the only new pattern in 
second grade.) 

What Does the Equal Sign Mean?  The equal sign is a 
symbol to show that what is on the left side and right side 
of the sign are the same in value.  It can represent the 
answer to a number sentence, but it isnÕt limited to that.  
One survey suggests that only 10% of students grades  
1-6 know what the symbol means in this format: 3 + 9 = 
!  + 8 (VanDeWalle, p. 258).  It is important that even at 
young ages, children recognize that the symbol means 
both sides of the equation are balanced. 

 

 

 

 

Jump Total

1

2

3

4

5

2

4

6

8

10

Skip Counting 
in a Table

+2

+2

+2

+2

+2

+2
+2
+2
+2

Skip Counting 
with Counters

0 1 2 3 4 5 6 7 8 9 10

+2 +2 +2 +2 +2

Skip Counting 
with Number Lines

1 2 3 4 5 6 7 8 9 10

11 12 13 14 15 16 17 18 19 20

21 22 23 24 25 26 27 28 29 30

Skip Counting on the Hundred's Chart

+2 +2 +2 +2 +2

13 + 5  10 + 8

These expressions balance the 
scale because they are equal.

13 + 5 = 10 + 8

13 + 5  

8 + 3  

These expressions do not balance 
the scale because they are not 

equal.

8 + 3 ! 13 + 5
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Grade 2 ~ Benchmark 1 ~ Instructional Support Continued 
The first benchmark is dedicated to developing an understanding of addition and subtraction beginning in block 1 with numbers 10 and below and moving from 10 
to 100 by block 3.  An emphasis is placed on helping children construct conceptual understanding of addition and subtraction through use of models and story 
problems.  Additionally, the concept of equality and inequality is a theme throughout the benchmark.  Place value with tens and ones supports the learning of 
addition and subtraction.  A powerful tool for reinforcing daily exposure to these ideas is establishing daily routines during block 1 for daily review of these 
concepts (i.e. calendar, graphing, problem solving, addition/subtraction strategies).  Additionally, you can prepare for upcoming blocks and benchmarks during 
this instructional time (i.e. time, money, etc.) 
Problem Structures for Story Problems:  As students interpret and construct story 
problems, they quickly discover the complexity involved.  Actively teaching these 
problem structures will help to demystify the difficulty of this work. 

 
Carpenter, Carey, & Kouba, 1990 

Building Understanding of Place Value Concepts: Second graders are continuing 
to build upon place value concepts established in first grade, with an increasing range 
of number.  As students work with larger numbers, they must continually be grounded 
in pictorial, oral, and written names for numbers.  Written number is perhaps the most 
abstract form of representation.  That makes the connection between the three even 
more significant for mathematical understanding now and in future grades. 
 

 
VanDeWalle, p. 190 

 
 

Quantity 
Unknown

Join
Problems

Separate 
Problems

Result

Change

Start

7 + 4 = ! 13 - 4 = !
Sue had 7 marbles.  Joe 
gave her 4 more.  How 
many marbles does Sue 
have altogether?

Sue had 7 marbles.  Joe 
gave her 4 more.  How 
many marbles does Sue 
have altogether?

7 + ! = 13

Sue had 7 marbles.  How 
many more marbles does 
she need to have 13 
marbles altogether?

13 - ! = 7

Sue had 13 marbles.  She 
gave some to Joe.  Now she 
has 7 left.  How many 
marbles did Sue give to 
Joe?

 ! + 7 = 13  ! - 7 = 4

Sue has some marbles. 
Joe gave her 7 more 
marbles. Now she has 13 
marbles. How many 
marbles did Sue start with?

Sue has some marbles.  
She gave 7 to Joe.  Now 
she has 4 left.  How many 
marbles did Sue have to 
start with?

Quantity
Unknown

Join
Problems

Separate
Problems

Base-Ten Concepts

Standard and equivalent groupings 

meaningfully used to represent quantities.

             Counting
! by ones
! by groups and singles
! by tens and ones

Oral Names Written Names

Standard:
    Fifty-three
Base-Ten:
    Five tens and three

53
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Grade 2 ~ Block 1 ~ Addition/Subtraction & Data 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 3: Estimate, model, illustrate, describe, and solve problems involving two-digit and three-digit addition 
and subtraction. 
b. Model addition and subtraction of two- and three-digit whole numbers (sums and minuends to 1000) in a 
variety of ways. 
c. Write a story problem that relates to a given addition or subtraction equation, and write a number sentence to 
solve a story problem that is related to the environment. 
e. Use the mathematical relationship between addition and subtraction and properties of addition to model and 
solve problems. 
 
Standard 2: Students will model, represent, and interpret patterns and number relationships to create 
and solve problems with addition and subtraction. 
Objective 1: Recognize, describe, create, and extend growing patterns. 
b. Construct models and skip-count by twos, threes, fives, and tens and relate to repeated addition. 
Objective 2: Model, represent, and interpret number relationships using mathematical symbols. 
c. Use the commutative and associative properties of addition to simplify calculations. 
 
 
 
 
---------------------------------------------------------------------------------------------------------------------------------------------------- 
 
Standard 3: Students will understand simple geometry and measurement concepts as well as collect, 
represent, and draw conclusions from data. 
Objective 3: Collect, record, organize, display, and interpret numerical data. 
a. Collect and record data systematically, using a strategy for keeping track of what has been counted. 
b. Organize and represent the same data in more than one way. 
c. Organize, display, and label information, including keys, using pictographs, tallies, bar graphs, and organized 
tables. 
d. Describe data represented on charts and graphs and answer simple questions related to data 
representations. 
 
 
 
 
 

 
~Models for teaching addition 
and subtraction are on the 1st 
Grade Benchmark 2 
Instructional Support page. 
 
~Use shared writing as a 
teaching structure for writing 
and interpreting story 
problems. 
 
~The Commutative Property 
allows students to manipulate 
number sentences to make 
them easier to solve.  For 
example 3 + 7 can be changed 
to 7 + 3 enabling students to 
use a counting-on strategy 
more efficiently. 
 
~The Associative Property 
allows students to change the 
order of addends to make 
computation easier.  For 
example 3 + 5 + 7 can be 
changed to 3 + 7 + 5 enabling 
students to create a ten with 
the 7 and the 3 before adding 
the 5. 
------------------------------------- 
~Data unit topics: family, 
favorite sports, after school 
activities, hobbies, favorite 
lunch at school, etc. 
 
 

 
2008 SFAW Diamond Edition 
1-2 Writing Addition Sentences 
1-3 Write a Number Sentence 
1-5 Comparing to Find How Many More 
1-6 Writing Subtraction Sentences 
1-7 Choose an Operation 
1-8 Adding in Any Order 
1-10 Fact Families 
1-12 Frogs and Toads 
2-7 Write a Number Sentence 
2-8 Counting Back 
2-9 Thinking Doubles to Subtract 
2-10 Thinking Addition to Subtract 
2-11 Use Data from a Picture 
 
2008 Investigations 
Unit 1 pgs. 130-132 
Unit 5 pgs. 76 Ð 100 
Unit 6 pgs. 130 -152 
 
 
--------------------------------------------------------- 
2008 SFAW Diamond Edition 
8-9 Make a Table 
8-10 Recording Data from a Survey 
8-11 Using a Venn Diagram 
8-12 Pictographs 
8-13 Bar Graphs 
8-16 Use Data from a Graph 
 
2008 Investigations 
Unit 4 pgs. 72 Ð 110 
 
 
 
 
 

Core Vocabulary: number line, add, sum, +, subtract, difference, -, = 
Additional Vocabulary: symbol, data, organize, pictograph, tally, bar graph, table, chart, skip count, commutative property, associative property 

Assessment: 
Block 1 
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Grade 2 ~ Block 2 ~ Whole Number Relationships & Addition and Subtraction 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 3: Estimate, model, illustrate, describe, and solve problems involving two-digit and three-digit addition 
and subtraction. 
a. Demonstrate quick recall of addition facts (up to 10 + 10) and related subtraction facts. 
c. Write a story problem that relates to a given addition or subtraction equation, and write a number sentence to 
solve a story problem that is related to the environment. 
 
 
 
 
 
---------------------------------------------------------------------------------------------------------------------------------------------------- 
 
Objective 1: Identify and represent the relationship among numbers, quantities, and place value in whole 
numbers up to 1000. 
e.  Identify and describe even and odd whole numbers. 
 
---------------------------------------------------------------------------------------------------------------------------------------------------- 
Standard 2: Students will model, represent, and interpret patterns and number relationships to create 
and solve problems with addition and subtraction. 
Objective 2: Model, represent, and interpret number relationships using mathematical symbols. 
a. Recognize that Ò" Ó indicates a relationship in which the two sides of the inequality are expressions of 
different numbers. 
b. Recognize that symbols such as x, , or !  in an addition or subtraction equation represent a number that 
will make the statement true. 
 
 
 
 
 
 
 
 
 
 
 

 
~Use shared writing as a 
teaching structure for writing 
and interpreting story 
problems. 
 
~See Elementary and Middle 
School Mathematics (2010), 
Chapter 10, for teaching 
strategies that help children 
master basic facts. 
 
~Use a hundreds board as a 
tool for identifying odd and 
even number patterns.  
Students color all even 
numbers one color and odds 
another.  Link this to skip 
counting by 2. (Beginning at 0, 
all even numbers will be 
counted.  Beginning at 1, all 
odd numbers will be counted.) 
 
~Teach students to use the 
following terminology: 
 
Equal means “the same as”. 

7 + 6 = 13 
7 + 6 = 10 + 3 

Not equal means Ònot the 
same asÓ. 

7 + 2 "  13 
7 + 2 "  7 + 6 

 
 

 
2008 SFAW Diamond Edition 
1-9 Ways to Make 10 
1-11 Find the Missing Part 
2-1 Counting On; See Investigation 
Activity 1 (p. 41I) 
2-2 Doubles Facts to 18 
2-3 Doubles Plus 1 
2-4 Using Strategies to Add Three 
Numbers 
2-5 Making 10 to Add 9 
2-6 Making 10 to Add 7 or 8 
2-12 Baby Birds 
 
2008 Investigations  
Unit 1 pgs. 29-31, 110-128, 145-148, 162-
177 
--------------------------------------------------------- 
 
2008 SFAW Diamond Edition 
3-8 Skip Counting on the Hundred Chart 
3-9 Even and Odd Numbers 
 
--------------------------------------------------------- 
2008 SFAW Diamond Edition 
11-7 Ways to Find Missing Parts 
 
2008 Investigations  
 
Unit 3 pgs. 51-56, 125-147 
Unit 8 pgs. 25 -27 
            
 
 
 
 

Core Vocabulary: " , even, odd 
Additional Vocabulary:  

Assessment: 
Block 2 
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Grade 2 ~ Block 3 ~ Place Value, Comparisons, and Modeling of Addition and Subtraction of Two-Digit Numbers 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 1: Identify and represent the relationships among numbers, quantities, and place value in whole 
numbers up to 1000. 
a. Represent whole numbers in groups of hundreds, tens, and ones using base ten models and write the 
numeral representing the set in standard and expanded form. 
d. Compare and order numbers using the terms, greater than, less than, or equal to, and the symbols, >, <, 
and =, using various strategies, including the number line. 
 
Objective 3: Estimate, model, illustrate, describe, and solve problems involving two- and three-digit addition 
and subtraction. 
b. Model addition and subtraction of two- and three-digit whole numbers (sums and minuends to 1000) in a 
variety of ways. 
c. Write a story problem that relates to a given addition or subtraction equation, and write a number sentence to 
solve a story problem that is related to the environment. 
e. Use the mathematical relationship between addition and subtraction and properties of addition to model and 
solve problems. 
 

~Use shared writing as a 
teaching structure for writing 
and interpreting story 
problems. 
~Connect the equal to and not 
equal language to more 
comparison vocabulary in this 
block. Students should 
understand the two large 
categories for comparing 
numbers: equal or not-equal. 
The following terms give us a 
way to expound on non-equal 
relationships. When using the 
following symbols, consciously 
write them in word form also to 
help students solidify the 
notation. 
>  means “greater than” 

27 > 16 
twenty-seven is greater  

than sixteen 
7 + 6 > 5 + 3 

seven plus six is greater  
than five plus three 

 
< means Òless thanÓ 

16 < 27 
sixteen is less than  

twenty-seven 
3 + 4 < 4 + 9 

three plus four is less  
than four plus nine 

 

 
2008 SFAW Diamond Edition 
4-1 Adding Tens 
4-2 Adding Ones 
4-3 Adding Tens and Ones 
4-4 Estimating Sums 
4-5 Subtracting Tens 
4-6 Subtracting Tens and Ones 
4-7 Estimating Differences 
4-8 Try, Check, and Revise 
4-9 Addition and Subtraction Patterns 
4-10 Finding Parts of 100 
4-11 Look Back and Check 
5-11 The Wonderful World of Plants 
6-11 Here Kitty, Kitty! 
 
2008 Investigations 
Unit 3 pgs, 195-203 
Unit 6 pgs. 24-47, 76-81 
Entire Unit 8 
 

Core Vocabulary: greater than, less than, equal to, >, <, = 
Additional Vocabulary: strategy, mental math 

Assessment: 
Block 3 
Benchmark 1 (reported) 
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Grade 2 ~ Benchmark 2 ~ Instructional Support 
During this second benchmark, the range of numbers increases from 100 to 1,000.  First, students represent these numbers in a variety ways.  The base-ten 
numeration system is complex and hands-on activities help students conceptualize the system.  Next, addition of larger numbers is introduced.  These concepts 
should be reinforced throughout the whole benchmark.  Measurement concepts in this block build significantly on work done in first grade.  The daily routines 
established in benchmark 1 should continue and include attention to time and money in benchmark 2.  Daily routines could also include anything that needs 
review from benchmark 1 such as graphing, modeling of place value with blocks, or modeling of two-digit addition and subtraction. 

Block 4 Block 5 Block 6 
Place Value to 1000 
The emphasis of this is moving place value ideas from 
100 to 1,000.  In order to do that, students compare and 
order numbers.  They also compose and decompose 
numbers in a variety of ways.  This prepares them for the 
work to be done in block 5 when operating with larger 
numbers. 

Two- and Three-Digit Addition 
Students develop strategies and fluency with adding two- 
and three-digit numbers.  They rely on the number 
representation work done in block 4 to build those 
strategies, which leads to fluency.  Writing and solving 
story problems involving two- and three-digit numbers 
enables students to build conceptual understanding. 

Measurement 
Students measure length in inches and centimeters, 
weight in pounds, and capacity in cups.  Estimation is 
introduced through standard and non-standard 
measurements. A big measurement idea for the block is 
that the smaller the unit, the more iterations are needed 
to cover a given length.  Finally, time and money are 
taught. 

Composition and Decomposition of Number 
Flexible strategies for breaking up or recombining numbers move students toward greater 
fluency and understanding of number.  This is a precursor to the development of more 
strategies and proficiency with addition and subtraction. 
 
Number 

 
 
 
Number Line 

 
 

Base-Ten Models 
 
  
 
Base-ten blocks can be composed  
and decomposed in a variety of ways.   
Fluency with recognizing 14 tens as  
equivalent to 1 hundred and 4 tens will  
be significant as students move into 
regrouping concepts. 
 
 
 
 

Place-Value Chart Connections 
  

 
 
 
Students practice writing the place  
and value of numbers on place value  
charts recognizing that no more than  
9 can be in any location without  
needing to regroup. 

342

300 40 2 If a number is taken 
apart (decomposition) 
by place value, it is 
called Expanded 
Form.

300 + 40 + 2

300

  40

 + 2

If a number is 
recombined 
(composition) by place 
value, it is called 
Standard Form.342

342

300 20 20 2Numbers can be 
decomposed in a 
variety of ways, 
depending on 
the situation.

300 + 20 + 20 + 2

Numbers can be 
recombined in a 
number of ways, 
depending on 
the situation.

300

  20

  20

 + 2
342

100100100

0 100 200 300
340 342

40 2

3 hundreds 4 tens 2 ones 

2 hundreds 14 tens 2 ones 

OnesTensHundreds

3 4 2

"I have 3 hundreds, 

four tens, and 

2 ones."
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Grade 2 ~ Benchmark 2 ~ Instructional Support Continued 
During this second benchmark, the range of numbers increases from 100 to 1,000.  First, students represent these numbers in a variety ways.  The base-ten 
numeration system is complex and hands-on activities help students conceptualize the system.  Next, addition of larger numbers is introduced.  These concepts 
should continue to be reinforced throughout the whole benchmark.  Measurement concepts in this block build significantly on work done in first grade.  The daily 
routines established in benchmark 1 should continue and include attention to time and money in benchmark 2.  Daily routines could also include anything that 
needs review from benchmark 1 such as graphing, modeling of place value with blocks, or modeling of two-digit addition and subtraction. 

Strategies for Two- and Three-Digit Addition 
One purpose for number composition and decomposition is to support invented strategy development with addition and subtraction.  Student invented strategies are significant in at least two 
ways during this block: determining the value of a set of up to five coins that total $1.00 or less; and demonstrating fluency with two- and three-digit addition problems, using efficient, accurate, 
and generalizable strategies that include standard algorithms and mental arithmetic, and describing why procedures work.  While this list is far from comprehensive, it provides insight into how 
students might add, which can then be linked directly back to the standard algorithm.  Additionally, the use of story problems can greatly increase reasoning when composing and decomposing 
numbers in order to add them.  (All strategies listed below apply to numbers in the hundreds.)  
Add Tens and Then Ones 

 

Move Some to Make Tens 

 
Add on Tens, Then Add Ones 

 

Use a “Friendly” Number and Compensate 

 
Alternate Recording Strategies Standard Algorithm Connections 

 

 

 

The standard algorithm is efficient and is certainly something students should master.  Keep in 
mind that some traditional approaches to teaching addition leave students proficient with 
procedures, but unclear on patterns in and the structure of the base-ten system.  This is 
especially evident as they begin extensive work with decimals in the upper grades.  Find 
opportunities to make connections between student invented strategies and keeping track of 
hundreds, tens, and ones, and the standard algorithm. 
 

VanDeWalle, p. 221 
 

57 + 29

57 = 50 + 7

29 = 20 + 9

50 + 20 = 70
7 + 9 = 16 70 + 16 = 86

57 + 29

Take 1 from 57 
and add it to 29, 
then combine.

57 - 1 = 56
29 + 1 = 30

56 + 30 = 86

57 56 86 

take 1 away 
from 57 

add 1 to 29, then jump 30

57 + 29
Begin with one 
addend and then 
add on tens and ones
from the other addend.

57 = 57
29 = 10 + 10 + 9

57 + 10 = 67 
67 + 10 = 77
77 + 9 = 86

+10 +10 +9

57 67 77 86

Join addends 

57 + 29
Add or take away 
from one addend to 
create a "friendly" 
number, then 
compensate after 
computation.

29 + 1 = 30

57 + 30 = 87

87 - 1 = 86

Add 1 on

Take 1 away

57 8786

+30

-1

     229

+   564

     700

       80

       13

     793

hundreds

tens

ones

229 + 564

200 + 500 = 700

20 + 60 =       80

9 + 4 =           13

700 + 80 + 13 = 793
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Grade 2 ~ Block 4 ~ Base Ten Numbers to 1,000 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 1: Identify and represent the relationships among numbers, quantities, and place value in 
whole numbers up to 1000. 
a. Represent whole numbers in groups of hundreds, tens, and ones using base ten models and write 
the numeral representing the set in standard and expanded form. 
b. Identify the place and the value of a given digit in a three-digit numeral. 
c. Represent the composition and decomposition of numbers in a variety of ways. 
d. Compare and order numbers using the terms, greater than, less than, or equal to, and the symbols, 
>, <, and =, using various strategies, including the number line. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
~Refer to the Benchmark 1 
Instruction Support page, Building 
Understanding of Place Value 
Concepts.  Models, oral language, 
and written form support the 
development of place value 
understanding even with larger 
numbers. 
 
~Extend number comparisons, 
ordering, and symbolic language 
(greater than, etc.) to larger 
numbers found in this block. 
Include an open number line as a 
tool for accomplishing this work.  
Open numbers lines do not 
necessarily begin at 0 and count by 
ones. Benchmark numbers and 
those needed for computation are 
included.  This allows work with 
larger numbers to take place and 
creates greater fluency for students 
ready to work in this format.  See 
the instructional support document 
for this block to see examples of 
open number lines. 
 
 

 
2008 SFAW Diamond Edition 
3-1 Counting with Tens and Ones; See  
     Investigation Activity (p. 79I) 
3-2 Using Tens and Ones; See Investigation 
Activity (p. 389I) 
3-3 Number Words 
3-4 Make an Organized List 
3-5 Comparing Numbers 
3-6 Finding the Closest Ten 
3-7 Before, After, and Between 
3-11 Use Data from a Chart 
10-1 Building 1,000 
10-2 Counting Hundreds, Tens, and Ones 
10-3 Writing Numbers to 1000 
10-4 Comparing Numbers 
10-6 Parts of 1,000 
10-7 Use Data from a Chart 
10-8 Before, After, and Between 
10-9 Ordering Numbers 
10-10 Look for a Pattern 
10-11 Rescue Vehicles 
 
2008 Investigations 
Unit 1 pgs. 42-44, 149-161 
Unit 6 pgs. 70-74 
 

Core Vocabulary: greater than, less than, equal to, >, <, = 
Additional Vocabulary:  

Assessment: 
Block 4 
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Grade 2 ~ Block 5 ~ Adding Two- and Three-Digit Numbers 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 3: Estimate, model, illustrate, describe, and solve problems involving two- and three-digit 
addition and subtraction. 
b. Model addition and subtraction of two- and three-digit whole numbers (sums and minuends to 1000) 
in a variety of ways. 
c. Write a story problem that relates to a given addition or subtraction equation, and write a number 
sentence to solve a story problem that is related to the environment. 
d. Demonstrate fluency with two- and three-digit addition and subtraction problems, using efficient, 
accurate, and generalizable strategies that include standard algorithms and mental arithmetic, and 
describe why procedures work. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
~Use shared writing as a 
teaching structure for writing 
and interpreting story problems. 
 
~Provide or have students 
create at least one story 
problem daily.  Students should 
represent their understanding in 
at least several of the following 
ways. 
¥ Draw a picture that shows 

your thinking.  
¥ Write a number sentence 

and include the answer. 
¥ Talk with a partner about 

what you understand or are 
confused about. 

¥ Create a model out of 
cubes or other 
manipulatives to show your 
thinking. 

 
2008 SFAW Diamond Edition 
5-1 Adding With and Without Regrouping; See  
     Investigation Activity (p. 173I) 
5-2 Recording Addition 
5-3 Adding Two-Digit  
Numbers With and Without Regrouping 
5-4 Practice with Two-Digit Addition 
5-5 Adding Money 
5-6 Adding Three Numbers 
5-7 Data from a Table 
5-8 Estimating Sums 
5-9 Ways to Add 
5-10 Try, Check, and Revise 
11-1 Using Mental Math 
11-2 Estimating Sums 
11-3 Adding with Models 
11-4 Adding Three-Digit Numbers; See 
Investigation Activity (p. 425I) 
11-5 Practice with Three-Digit Addition 
11-6 Make a Graph 
 
2008 Investigations 
Unit 3 pgs. 30-49, 58-66 
Unit 6 pgs. 82-93 
 

Core Vocabulary:  
Additional Vocabulary: algorithm 

Assessment: 
Block 5 
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Grade 2 ~ Block 6 ~ Measurement 
Core Content Teaching Strategies Resources 

 
Standard 3: Students will understand simple geometry and measurement concepts as well as 
collect, represent, and draw conclusions from data. 
 
Objective 2: Identify and use units of measure, iterate (repeat) that unit, and compare the number of 
iterations to the item being measured. 
a. Identify and use measurement units to measure, to the nearest inch, length (i.e., inch, centimeter), 
weight in pounds, and capacity in cups. 
b. Estimate and measure length by iterating a nonstandard or standard unit of measure. 
c. Use different units to measure the length of the same object and recognize that the smaller the unit, 
the more iterations needed to cover a given length. 
d. Determine the value of a set of up to five coins that total $1.00 or less (e.g., three dimes, one nickel, 
and one penny equal 36¢). 
e. Tell time to the quarter-hour and sequence a series of daily events by time (e.g., breakfast at 7:00 
a.m., school begins at 9:00 a.m., school ends at 3:00 p.m.). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
~Provide many opportunities for 
students to measure and 
compare lengths with a variety 
of non-standard items.   
 
~Use the daily routine as a 
consistent method for 
discussing time, money, and 
measurement.  These abstract 
ideas often take students quite 
a bit of time to understand. 
 
~Provide opportunities to 
measure with actual items (a 
pound of margarine, length of a 
desk, how many beans will fill a 
cup, etc.) 

 
2008 SFAW Diamond Edition 
3-12 Dime, Nickel, and Penny 
3-13 Quarter and Half-Dollar 
3-14 Counting Sets of Coins 
3-15 Comparing Sets of Coins 
3-19 Money, Money, Money 
8-2 Telling Time After the Hour 
8-3 Telling Time Before the Hour 
8-4 Estimating Time 
8-6 A.M. and P.M. 
9-1 Understanding Length and Height 
9-6 Understanding Capacity 
9-10 Understanding Weight 
 
2008 Investigations 
Unit 1 pgs. 32-33, 69-89 
Unit 3 pgs. 149-164 
Unit 9 pgs. 25-46, 58-74, 110-138 
 
 

Core Vocabulary: inch, centimeter, pound, cup, weight, length, capacity 
Additional Vocabulary: measure, value, quarter-hour, iterate 

Assessment: 
Block 6 
Benchmark 2 (reported) 
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Grade 2 ~ Benchmark 3 ~ Instructional Support 
Benchmark 3 continues to focus on numbers 100 to 1,000.  Subtraction is studied in depth and then should be reviewed through the end of the year.  Daily 
routines can include shape identification, identification of fractions (1/2, 1/3, and 1/4), composition and decomposition of shape, patterning, and anything that 
needs review from previous benchmarks. 

Block 7 Block 8 Block 9 
Subtracting Two- and Three-Digit Numbers  
Subtraction of two- and three-digit numbers is the focus 
of this block. Invented strategies from addition provide 
the background needed for thinking flexibly about 
subtraction.  Writing and solving story problems 
continues to support conceptual understanding 
development.  
 

Two- and Three-Dimensional Shapes, Fractions, 
and Division Subdividing geometric shapes (pattern 
blocks) help students make sense of unit fractions such 
as 1/2, 1/3, and 1/4. The terminology, Ò1 out of 4 equal 
partsÓ, is introduced.  Division is represented as fair 
shares.  Plane and solid figures are described and 
classified.  Composition and decomposition continues to 
be a theme, though now applied to geometric shapes. 

Multiplication & Linear Patterns 
This final block connects work done with skip counting to 
multiplication in the form of repeated addition. Models 
serve as a tool for developing an understanding of equal 
groups as a feature of multiplication.  Linear patterns are 
explored as students determine the next term in a 
pattern. 

Strategies for Two- and Three-Digit Subtraction 
As with addition, these are only a few invented strategies that students might use in subtracting.  Allowing students to compose and decompose numbers in order to subtract builds fluency and 
has significant power in creating meaning for the standard algorithm. Additionally, the use of story problems can greatly increase reasoning when composing and decomposing numbers in order 
to subtract them.  (All strategies listed below apply to numbers in the hundreds.)                                                                  

Subtracting by Counting Up Take-Away Subtraction 
Add Tens to Get Close, Then Ones 

 
Adding ones to make a ten, and then adding the tens and ones is a similar strategy. 

 

Take Away Tens, Then Ones 

 
Taking an extra ten and then adding it back on is a similar strategy. 

 

Add Tens to Overshoot, Then Come Back 
 

 

Add to the Whole If Necessary 

 
VanDeWalle, p. 221-222 

82 - 47
47 + 30 = 77

77 +  3 = 80

80 +  2 = 82

30 + 3 + 2 = 35

 82 - 47 = 35

47 82

+30
+3 +2

35

47 +  3 = 50

50 + 30 = 80

80 +  2 = 82

30 + 3 + 2 = 35

 82 - 47 = 35

82 - 47

82 - 40 = 42
42 -  2 = 40
40 -  5 = 35

824240
35

-40
-2-5

82 - 47 = 35

82 - 50 = 32
32 +  3 = 35

50 is too far.  Add the 3 back in to 
compensate for subtracting too much.

82 - 47
47 + 40 = 87
87 -  5 = 82
 

40 - 5 = 35
82 - 47 = 3547 8782

+40

-5

35
82 - 47

82 +  5 = 87

87 - 47 = 40

40 -  5 = 35

Add 5 to 82 to make it 87.  Now take away 47 
and end on 40.  Subtract the 5 that was added.

Still only taking away 47.

82 8740
35

+5

-47-5
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Grade 2 ~ Benchmark 3 ~ Instructional Support Continued 
Benchmark 3 continues to focus on numbers 100 to 1,000.  Subtraction is studied in depth and then should be reviewed through the end of the year.  Daily 
routines can include shape identification, identification of fractions (1/2, 1/3, and 1/4), composition and decomposition of shape, patterning, and anything that 
needs review from previous benchmarks. 

Partitive (Fair Share) Division Part-Whole Fractions 
Fair Share Division is just as it sounds: begin with a total and share it fairly (equally).  Children 
are familiar with this since theyÕve been sharing things since they were quite young.  The work 
done in second grade formalizes their ideas about sharing by assigning a number sentence to 
the action, and then students Òact it outÓ with concrete objects or pictures.  This is significant 
foundational work for grades to come, and eventually students will be introduced to the second 
form of division: Measurement or Quotative Division. 

Fractions can be thought about in five different ways: part-whole, measures, division, operators, 
and ratios (VanDeWalle, 2009). Second grade work creates the foundation for thinking about all 
five types by helping students develop the language for discussing a part of a whole.  Focus is 
placed on the unit fractions.  For example, 1/4 is the counting unit for fourths. Pattern blocks are 
generally available and have relational characteristics that make dividing the block into 
fractional units easier for small hands. 

 

 
 

12 apples shared by 3 fr iends = 4 apples each  
12 divided by 3 = 4  

 

 
 

Katie has 12 apples.  She gives them to her 3 friends 
to share.  How many apples will each friend get?

What do I know about the problem?

What do I need to find out?

I know the total: 12 apples
I know I have to share them with 3 people.

I need to find out how many apples each friend will get.

Teaching 
Strategy

Friend 1
Friend 2

Friend 3
The apples are shared 
until none are left.

A recording strategy might look like Friend 1 Friend 3Friend 2

1 out of 3 parallelograms are blue.

If students are able, they should also see 
that 2 out of 3 parallelograms are yellow.

1

3

1 out of 2 trapezoids are red or
1 out of 2 trapezoids are yellow.

1 out of 2 triangles are green or
1 out of 2 triangles are blue.

If students are able, they should see 
that 2 out of 3 triangles are red. 

The hexagon is 
divided into thirds.  
"I can count by 
thirds: one-third, 
two-thirds, three 
thirds."  (1/3, 2/3, 
3/3)

A common 
misconception for 
students is that a 
fraction isn't one 
number, it is two.  
It has two (or 
more) digits, but it 
is one number 
and represents 
one quantity.

Pattern Block Fractions

1 out of 3 triangles are green.

Set Model Fractions

1 out of the 4 toys is a truck.  
3 out of 4 toys are wagons.

1

3

1

3

1

3

1

3

1

3

1

2

1

2

1

2

1

2
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Grade 2 ~ Block 7 ~ Subtracting Two and Three-Digit Numbers 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 3: Estimate, model, illustrate, describe, and solve problems involving two- and three-digit 
addition and subtraction. 
b. Model addition and subtraction of two- and three-digit whole numbers (sums and minuends to 1000) 
in a variety of ways. 
c. Write a story problem that relates to a given addition or subtraction equation, and write a number 
sentence to solve a story problem that is related to the environment. 
d. Demonstrate fluency with two- and three-digit addition and subtraction problems, using efficient, 
accurate, and generalizable strategies that include standard algorithms and mental arithmetic, and 
describe why procedures work. 
e. Use the mathematical relationship between addition and subtraction and properties of addition to 
model and solve problems. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
~Use shared writing as a 
teaching structure for writing 
and interpreting story problems. 
 
~ Subtraction Models can be 
found on the 1st Grade 
Benchmark 2 Instructional 
Support page. 
 
~Refer to the Benchmark 
Instruction Support page for this 
benchmark for examples of 
generalizable student invented 
strategies. 
 

 
2008 SFAW Diamond Edition 
6-1 Subtracting With and Without Regrouping 
6-2 Recording Subtraction 
6-3 Subtracting Two-Digit Numbers With and  
     Without Regrouping 
6-4 Practice with Two-Digit Subtraction 
6-5 Write a Number Sentence 
6-6 Subtracting Money 
6-7 Using Addition to Check Subtraction 
6-8 Estimating Differences 
6-9 Ways to Subtract 
10-4 Changing Numbers by Hundreds and Tens 
11-7 Ways to Find Missing Parts 
11-8 Estimating Differences 
11-9 Subtracting with Models 
11-10 Subtracting Three-Digit Numbers 
11-11 Practice with Three-Digit Subtraction 
11-12 Exact Answer or Estimate? 
11-13 Amazing Animals 
 
2008 Investigations 
Unit 3 pgs. 73-88 
Unit 6 pgs. 119-126 
 

Core Vocabulary:  
Additional Vocabulary:  

Assessment: 
Block 7 
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Grade 2 ~ Block 8 ~ Two- and Three-Dimensional Shapes, Fractions, and Division 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 2: Use unit fractions to identify parts of the whole and parts of a set. 
a. Divide geometric shapes into two, three, or four equal parts and identify the parts as halves, thirds, or 
fourths. 
b. Divide sets of objects into two, three, or four parts of equal number of objects and identify the parts 
as halves, thirds, or fourths. 
c. Represent the unit fractions 1/2, 1/3, and 1/4 with objects, pictures, words (e.g., __ out of __ equal 
parts), and symbols. 
 
Objective 4: Model, illustrate, and pictorially record solutions to simple multiplication and division 
problems. 
b. Represent division as fair shares using concrete objects or pictures. 
 
 
 
Standard 3: Students will understand simple geometry and measurement concepts as well as 
collect, represent, and draw conclusions from data. 
 
Objective 1: Describe, classify, and create geometric figures. 
a. Describe and classify plane and solid geometry figures (i.e., circle, triangle, rectangle, square, 
trapezoid, rhombus, parallelogram, pentagon, hexagon, cube, sphere, cone) according to the number of 
sides and angles of faces, edges, and vertices. 
b. Compose and decompose shapes and figures by substituting arrangements of smaller shapes for 
larger shapes or substituting larger shapes for arrangements of smaller shapes. 
c. Compose and decompose shapes and figures and describe the part-whole relationships, similarities, 
and differences. 
 
 
 
 
 
 
 
 
 

 
~Provide opportunities for 
students to see fractions in 
different shapes or sets 
including the use of concrete 
objects.  
 
~Provide hands-on, role-play 
experiences in which students 
begin with a total and fair share 
the quantity.  Teach the use of 
phrasing such as, ÒMy friend 
and I have 8 candies to share.  
HereÕs one for you and one for 
me, etc.  I have passed out all 
my candies.  My friend and I 
now have 4 candies each.Ó 
 
~Use vocabulary development 
practices in connection with the 
geometry concepts. 
 
~Integrate art to teach 
composition and decomposition 
of shapes and figures. 

 
2008 SFAW Diamond Edition 
7-1 Flat Surfaces, Vertices, and Edges 
7-2 Relating Plane Shapes to Solid Figures 
7-3 Use Data from a Picture 
7-4 Making New Shapes 
7-5 Congruence 
7-7 Symmetry 
7-8 Use Logical Reasoning 
7-9 Equal Parts 
7-10 Unit Fractions 
7-12 Estimating Fractions 
7-13 Fractions of a Set 
12-7 Making Equal Groups 
 
2008 Investigations 
Unit 2 pgs. 25-30, 50-55 
Unit 7 pgs. 21-24, 47-67, 69-72 
 

Core Vocabulary: halves, thirds, fourths, 1/2, 1/3, 1/4, circle, triangle, rectangle, square, trapezoid, rhombus, parallelogram, pentagon, hexagon, 
cube, square, cone, angle, face, edge, vertices 
Additional Vocabulary: fair shares, vertex 

Assessment: 
Block 8 
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Grade 2 ~ Block 9 ~ Multiplication 
Core Content Teaching Strategies Resources 

 
Standard 1: Students will acquire number sense with whole numbers and fractions and perform 
operations with whole numbers. 
 
Objective 4: Model, illustrate, and pictorially record solutions to simple multiplication and division 
problems. 
a. Represent multiplication with equal groups using concrete objects and skip counting by twos, fives, 
and tens. 
 
 
Standard 2: Students will model, represent, and interpret patterns and number relationships to 
create and solve problems with addition and subtraction. 
 
Objective 1: Recognize, describe, create, and extend growing patterns. 
a. Determine the next term in linear patterns (e.g., 2, 4, 6 . . . ; the number of hands on one person, two 
people, three people, . . .). 
b. Construct models and skip-count by twos, threes, fives, and tens and relate to repeated addition. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
~Build concrete models to make 
connections between the 
following content: 
¥ Skip counting patterns 

move students from 
counting by ones to 
counting by two, threes, 
fives, and tens. 

Skip Counting Pattern 
3, 6, 9 

¥ Counting by twos, threes, 
fives, and tens is repeated 
addition. 

3 + 3 + 3 = 9 
¥ Repeated addition is an 

emergent form of 
multiplication.   
 

 
 
~Associate patterns with letters 
and shapes (ABA, ABBA, 
ABBBA).  See the First Grade 
Benchmark 1 Instructional 
Support page for more ideas. 

 
2008 SFAW Diamond Edition 
4-9 Addition and Subtraction Patterns 
12-1 Skip Counting Equal Groups 
 
2008 Investigations 
Unit 5 pgs. 28-72, 76-100 

Core Vocabulary: patterns 
Additional Vocabulary: skip-count, repeated addition 

Assessment: 
Block 9 
Benchmark 3 (reported) 

 

3

3

3

3 + 3 + 3 = 9
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